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“Behaviour must be taught. The habits and skills that comprise successful class
behaviour should be taught to all pupils.

Behaviour management should be seen as a process, not of merely reacting to
misbehaviour when it occurs, but more importantly of actively supporting pupils by
proactively teaching them clearly what behaviour is expected of them, and how it will
help them to succeed.”

The trainee teacher behavioural toolkit: a summary (DfE, November 2019)

Prosocial Behaviour

At Heathlands, behaviour which is helpful, values school acceptance and upholds
the school values and ethos is referred to as prosocial behaviour. Our Behaviour
Policy is the system and ethos which aims to create the conditions for an orderly
working atmosphere and environment where effective learning can take place. Pupils
are encouraged to accept and recognise responsibility for their own actions and the
consequences of their decisions. At Heathlands we have a therapeutic approach to
behaviour management that values the prosocial behaviours and feelings of
everyone in the school community. We believe that prosocial experiences create
prosocial feelings for all individuals. We aim for students to internalise prosocial
behaviours and participate, contribute and achieve independent of external control
and dependent on student motivation. We also recognise the importance of placing
greater emphasis on positive reinforcement of good behaviour. This is in the form of
encouragement and praise to value, reinforce and reward good or improved
behaviour, achievement and effort in schoolwork.

Teaching of Prosocial Behaviours

As well as rewarding positive behaviours, pro-social behaviours are taught to pupils
through positive classroom management, PSHE lessons, reflection times,
assemblies, mentoring, communication time and modelling by staff and student
leaders. The prosocial behaviours chart has been developed with input from
students to support an emphasis on “do” rather than “do not” (Behaviour Policy,
Appendix 3). House points are the whole school system of rewarding pupils and in
upper school the house points are linked to the development of personal, learning
and thinking skills (PLTS). These skills overlap with and reinforce the
development of our values.



PLT Skills

Which ones did you use?
Creative Thinker --

J

Consequences

Consequences are used to support pupils to learn and understand the impacts of
their behaviour. Staff follow the WoW strategy outlined in the Behaviour Policy
Appendix 3. This allows for a consistent approach but with a degree of flexibility in
relation to the age, understanding and circumstances of the individual child involved.
A consequence aims to teach prosocial behaviour rather than “punish”. A
consequence will support the pupil to learn and develop pro-socially and therefore
needs to be a “natural” consequence. For example, a pupil who has damaged
property may receive a consequence to help repair or tidy the damage done.
Commonly used consequences are “reflection” or “empathy” tasks where pupils
are supported to understand what went wrong, what can be done to make things
right and how to avoid it happening again in the future. Detentions or internal
isolations are only ever used along with opportunities for learning and reflection.
Similarly, restorative justice meetings allow those who have been harmed to
convey the impact of the harm to those responsible and for those responsible to
acknowledge this impact and take steps to put it right.

Heathlands Charter

The Heathlands Charter is our school code of conduct which summarises our values
(Behaviour Policy Appendix 1). It is based on developing pupils' understanding of
rights and responsibilities. The behaviour curriculum below outlines some of the
practical ways pupils will learn and develop these values.



Heathlands Charter H

Everyone is equal

To stop bullying
Everyone is important

Everyone to feel safe

Everyone can be different ) Everyone to be active
We o© Everyone to enjoy school
3 A positive school environment
= Bel| “
\/, %

Become the
Best you can
Be honest
Not judge others
Respect other people’s
belongings
Be respectful and
responsible

Look after the school environment
Stand up for what we know is right

Work together and not leave
@ anyone out



Value Practical ways we will demonstrate this Age Teaching activities
Everyone is equal We wear our uniform correctly and with pride. KS1,2,3,4 Classroom line ups, form tutor routines.
We celebrate others’ successes by being happy for them E.g. clapping in EYFS, Friday Celebration assembly, classroom
assembly, saying well done to someone in class etc. KS1,2,3,4,5 management.
We take turns to contribute to class discussions. To help with this we need KS1,2,3 Positive Classroom management, circle time.
to put our hand up and wait for staff to tell us it is our turn to sign/speak.
We take turns to contribute to class discussions. By KS4 we aim to be able to | KS4,5 Positive Classroom management.
read visual cues in a group discussion and take turns without always needing
to put our hand up (possible due to small group learning).
Everyone is We give eye contact and positive facial expressions when someone is EYFS, Communication time sessions e.g. SMILE therapy.
important speaking/signing. KS1,2,3,4,5
We say good morning, how are you etc. EYFS, Classroom line ups, Communication time sessions
KS1,2,3,4,5 e.g. SMILE therapy.
We open the door for others and let them go through first. KS1,2,3,4,5 Assembly shout outs, LS staff transition routines
when class is moving around the building.
We offer to help out e.g. help carry bags, fetch equipment, tidy up. EYFS, Assembly shout outs.
KS1,2,3,4,5
We smile and are friendly to others, not just our friendship group. EYFS, PSHE, mentoring, communication time sessions e.g.
KS1,2,3,4,5 SMILE therapy.
We wait patiently for our turn e.g. queuing politely in the dining room or at EYFS, Lunchtime supervision routines.
the door to be let in. KS1,2,3,4,5




We use thank you and please. EYFS, Communication time sessions e.g. SMILE therapy.
KS1,2,3,4,5 positive classroom management.
Everyone can be We take time to listen to others' views and beliefs that are different to our KS1,2,3,4,5 PSHE and RE lessons, restorative justice meetings.
different own.
If we disagree, we communicate respectfully with neutral/positive facial KS1,2,3,4,5 Restorative justice meetings, mentoring, Y7
expressions. induction programme sessions on conflict
management.
We accept that everyone has different strengths, talents, abilities but all KS1,2,3,4,5 Weekly reflection times and assembly themes.
have equal value. Awareness weeks e.g. neurodiversity, Pride, Black
History etc.
We learn about how reaching equality involves equity as sometimes people KS3,4,5 Neurodiversity week. Weekly reflection times and
have different starting points in life and life experiences. assembly themes.
Stop bullying We are not bystanders. We speak up or go and get help if someone is being KS1, 2,3,4,5 Weekly reflection times and assembly themes,

treated unkindly.

restorative justice meetings.
For KS1 this will be modelled through kindness
activities.

We do not spread rumours. KS2,3,4,5 Weekly reflection times and assembly themes,
circle time, Y7 induction programme sessions on
conflict management.

We do not make negative comments about others appearance, gender, race, | KS2,3,4,5 Expectation that children are taught and guided on

religion, sexuality etc. this from EYFS upwards but with the understanding
and ability to apply deepening with age.

If we have an issue with someone, we speak to them privately. Or we speak | KS2, 3,4,5 Y7 induction programme sessions on conflict

to a trusted adult for help. We do not gossip about it.

management. Reflection times.




Everyone to feel
safe

We do not enter other people’s personal space. KS1,2,3,4,5 Expectation that pupils start to learn about this
concept in KS1 upwards but more consistently
applied from KS3 upwards. Y7 induction
programme.

We use mobile phones only in the sixth form common room or in lessons as KS5 Sixth form handbook.

permitted by the teacher.

We keep mobile phones in our locker during the school day. KS3 KS4 As a school we promote the smartphone free
childhood campaign to parents. Y7 induction
programme. Form tutor morning check. Parent E-
Safety newsletters and twilight sessions.

We hand mobile phones to reception at the start of the school day. KS2 Class teacher morning check.

At the end of the day, we don’t use mobile phones until we are sitting in our | KS2,3,4,5 Y7 induction programme, sixth form handbook.

taxi.

We walk in the corridor. EYFS, LS staff transition routines when class is moving

KS1,2,3,4,5 around the building

We line up outside our classroom and wait for staff to let us into the room. KS3, 4 Y7 induction programme.

We follow staff instructions and walk in/out of the playground at the start KS1,2 LS staff transition routines when class is moving

and end of the day, at breaktimes and for PE. around the building.

We do not make sexual jokes, stories or ask intimate questions. KS2,3,4,5 Increasingly we are seeing younger and younger

children making sexual comments due to things
they have seen online at home. As a school we
promote the smartphone free childhood campaign
to parents. E-Safety newsletters, weekly reflection
times and assemblies.




We try to use positive emotional regulation strategies (e.g. deep breaths, KS1,2,3,4,5 PSHE, mentoring, counselling, restorative justice
walking away, time out, asking for adult help etc.) to avoid conflicts meetings, Y7 induction programme on conflict
escalating. management.

Look after the We help clear plates and cutlery in the dining room. KS2,3,4,5 Lunchtime supervision routines.

school environment
We follow instructions to stay seated in the dining room. KS1 Lunchtime supervision routines.
We tidy up after ourselves around school (e.g. put equipment back, wipe the | KS2,3,4,5 End of lesson classroom management, assembly
table if we spill something, put wastepaper in the bin). shout outs.
We work as a team at the end of lessons to tidy the classroom. EYFS, End of lesson classroom management, assembly

KS1,2,3,4,5 shout outs.

We put coats and bags in our locker or hang them on the hooks outside the KS3,4,5 Y7 induction programme. Head of secondary

library.

assembly.

We put coats and bags in our locker or hang them on the hooks outside the
classroom.

EYFS, KS1,2

Classroom management routines. Head of
secondary assembly.

We do not write on tables, walls, toilet doors etc. KS1,2,3,4,5 Head of secondary assembly.

We pick up litter (even if it isn’t our own). KS2,3,4,5 Assembly shout outs, Head of secondary assembly.

We bring a refillable water bottle to reduce waste and litter. EYFS, Y7 induction programme, First day back extended
KS1,2,3,4,5 form time, LS classroom routines, Head of

secondary assembly.




Stand up for what We are not bystanders. We speak up or go and get help if someone is being KS1,2,3,4,5 PSHE, reflection times, assemblies.
we know is right treated unkindly.
If we know someone is in danger we speak to a trusted adult. KS1,2,3,4,5 PSHE, form tutor “follow up” chats from wellbeing
check in surveys.
Be honest We admit when we have made a mistake. KS2,3,4,5 Y7 induction programme.
We remember that making mistakes is part of learning and doesn’t change KS2,3,4,5 Staff to mention this when chatting to a pupil
our value as a person. during a consequence, growth mindset language
use in the classroom.
We reflect on our learning and self and peer mark honestly. KS2,3,4,5 Classroom routines.
Work together and We take turns and share equipment. KS1,2,3,4,5 Positive classroom management.
not leave anyone
out We help others by patiently explaining something they don’t understand or KS2,3,4,5 Positive classroom management, assembly
adapting our communication, so they understand us. shoutouts.
We make an effort to show new students where to go and what to do. KS1,2,3,4,5 Form tutor “getting to know you” activities and
“buddy” when a new student joins.
We sit with a range of students in the dining room, not just those in our KS1,2,3,4,5 Lunchtime supervision routines.
friendship group.
We use British Sign Language or Sign Supported English (not speech or other | KS1,2,3,4,5 Head of secondary assembly. Classroom
sign languages) so that everyone is able to access all communication. management.
Everyone to be We play safely and include everyone in the games/activities at break and KS1,2,3,4,5 Lunchtime supervision routines.

active

lunchtime.




Be respectful and We help pick up litter we see even if it isn’t our own. KS1,2,3,4,5 Lunchtime supervision routines.
responsible

We help with job roles and responsibilities in the classroom. KS1,2,3,4,5 Classroom routines, differentiated relevant to age
and ability.

We arrive to form times and lessons on time. KS3,4,5 Y7 induction programme, classroom lineup and
consequences for lateness, form tutor first day back
session.

We line up outside a classroom and wait for staff to let us in. KS3,4,5 Form tutor first day back session, daily routines.

We check our bag each night to make sure we have equipment, planner and | KS3,4,5 From upper KS2 class teachers to start to introduce

homework ready for the next day. this as an expectation to learn ready for transition
to secondary. Y7 induction programme.

We use the toilet during break, lunch and in between lessons so we don’t KS3,4,5 From upper KS2 class teachers to start to introduce

interrupt learning time. In between lessons we attend line up promptly and this as an expectation to learn ready for transition

ask for permission to use the toilet. to secondary. Y7 induction programme.

We fill water bottles during break, lunch and in between lessons so we don’t | KS3,4,5 From upper KS2 class teachers to start to introduce

interrupt learning time. In between lessons we attend line up promptly and this as an expectation to learn ready for transition

ask for permission to get water. to secondary. Y7 induction programme.

We push chairs under the table, stand behind our chairs at the end of the KS1,2,3,4,5 End of lesson classroom management.

lesson and wait for staff to tell us it is time to go.

We engage with consequences and restorative meetings to make things right | KS1,2,3,4,5 Growth mindset language use in the classroom.

again when there has been an issue or we have made a mistake.

Not judge others We do not spread rumours. KS2,3,4,5 Reflection times, assemblies, restorative justice

meetings, Y7 induction sessions on conflict
management.
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We do not gossip. KS2,3,4,5 Reflection times, assemblies, restorative justice
meetings, Y7 induction sessions on conflict
management.

We take time to listen to others' views and beliefs that are different to our KS2,3,4,5 PSHE and RE lessons, restorative justice meetings.

own.

We do not make comments about others appearance, gender, race, religion, | KS2,3,4,5 Expectation that children are taught and guided on

sexuality etc. this from EYFS upwards but with the understanding
and ability to apply deepening with age.

If we disagree, we communicate respectfully with neutral/positive facial KS2,3,4,5 Communication times, positive classroom

expressions. management.

Respect other We ask for permission before touching someone else’s property. KS2,3,4,5 Y7 induction programme. Classroom management.
people’s belongings

We ask for permission from staff before borrowing equipment in class. KS3,4,5 Y7 induction programme. Classroom management.

We ask for permission from staff before touching blinds, tissues or light KS1,2,3,4,5 Y7 induction programme. Classroom management.

switches etc.

We wait for staff to tell us before touching equipment or activities. KS1,2,3,4,5 Y7 induction programme. Classroom management.

We take care when we are using things we have borrowed and make sure to | KS1,2,3,4,5 Y7 induction programme. Classroom management.

return them.
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Teaching Social and Emotional skills

At Heathlands our therapeutic approach acknowledges that pupils need to learn

social skills and emotional regulation to support them to behave prosocially. We are
aware that deaf children are at greater risk of language deprivation and social

interaction opportunities that can impact on our pupils’ development of emotional
vocabulary, literacy and agency. We proactively teach this through PSHE lessons,
assemblies, mentoring, communication time (Speech and Language Therapy).

In Lower school we have adapted the primary PHSE curriculum and incorporated a
Deaf studies curriculum to promote deaf identity and wellbeing. Some deaf learners

are considered at higher risk of not developing age-appropriate language and this
impacts their emotional literacy. We have interpolated the Little Spot resources

produced by Diane Alber to support these skills whilst helping to fill the gaps in

vocabulary and understanding. In Upper School our Enhanced Year 7 induction
programme, Deaf Studies, Communication Time, Reflection times and mentoring
programme support pupils who need further development and/or pupils who join

Heathlands after primary age.

Autumn 1
Deaf Studies

Year 1

Isadness / anxiety
/happiness/ calm

Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Health & Wellbeing Relationships Living in the WiderWorld Health & Wellbeing Relationships
Who am | and what am | Who is special to me? What jobs do people do? |What helps us grow and stay| Who helps fo keep us
feeling? healthy? (Food, Hygiene & safe?

sun safely)
A little spot of Anger A little spot of belonging Alittle spot inferviews a A little safety spot

leprechaun (digital)

How can | recognise my
own and others emotions?

How can | be a good friend?What can we do with money? Why should | be active and

sleep well?

‘What is the same and
different about us?

Year 2

A little spot of feelings /
scribble spot & the Easter

Alittle spot of kindness
A little spot makes friends

Alitfle spot of organisation | A little spotin a world of

words

A little spot of love

eqgs (digital) el Alittle sleapy spot (digital)
Ineeds feelings (digital)
How can | manage big | How do we freat each other| 'What are my rights (and | Why should we eat well & | How does bullying affect
feslings? with respect? responsibilities)? look after our teeth? me and others?
A litile peaceful spot A Titile respectiul spot A Titile spot of A Titie Spot A Iifiie spot of empathy

I confidence / worry

How can | manage

Year 4

What are families like?

How can we look after each | How can drugs commen to

How can we manage risk|

Year 3

friendships and peer other and the world? everyday life affect health? in different places?
pressure?
A litile spot of responsibility A little spot of giving A liftle spot of flexible A little spot of optimism
thinking
What is mental |||-hea|t.h wrraus pre_!pdm, How should | spend (or save)How will | grow and change? T
and how can | manage it? discrimination and money? onling?
stereotypes?

A little scribble spot

Finding your spot in the
world

A liftle spot leams with
lemons (digital — USA
phrasing)

Invisible scribble (digital)

How can | deal with change,
loss and bereavement?

Year &

How can the media
influence people?

How can we choose the jobs
would we like to do in the
future?

How can | help in an
accident or emergency?

How do | keep myself
safe in relationships?

A little spot of courage

A little spot of honesty

Scribble stones (digital)
Sticks (digital)
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